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ARTICLE INFO ABSTRACT

Self-Assessment of Digital Argumentation (SADA) is considerable instrument to assess
Article history students’ digital argumentation (DA) in e-learning model. The research objectives were:
Received April 20, 2020 (1) to investigate how SADA can be used as an instrument for assessing students’ DA;
Revised June 10, 2020 and (2) to access students’ DA through SADA in e-Biology class. The study population
Accepted June 16, 2020 was 132 students of Biology Education Department of UNIPMA in which the 64
Published July 21, 2020 students as the samples were taken purposively. The instrument used was the SADA

questionnaire. The data were analyzed using Rasch model. The statistical summary
Keywords showed that the interaction between respondents and items was very good (Cronbach
e-learning alpha was 0.95 > 0.8). Meanwhile, the person reliability (0.92) and item reliability (0.75)
RASCH Model were categorized as were categorized as "good". This study also revealed that there
SADA were 26.69% of students classified as having high DA, 40.63% have a moderate DA,

and 29.69% have a low DA. This research proves that SADA can be used to measure
students' self-assessment in doing their DA during e-learning. SADA also helps
students evaluate their own learning process.
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INTRODUCTION

Person who have good ability in argumentation will express thoughts in understanding problems, showing
logical reasons, explaining, and defending opinions in their dalily lives (Palau & Moens, 2009). This ability will
increase when the teachers arrange the class to encourage students in doing so. The appearing challenges
during that process were able to help students understand teachers’ material (Gyenes, 2017; Stiegelmayr &
Mieskes, 2018). Furthermore, argumentation is significantly needed since it is one method to train critical
thinking which becomes the purpose of higher education (Goodnight, 2009). Delivering these arguments can
be done orally through a direct discussion and submitted through written text.
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Along with the development of technology-based media, information, and communication (ICT), the
argument can be in the form of a digital format, which then called as Digital Argumentation (DA). This
development affects the conditions and ways of student learning (Haelermans, 2017). DA in the form of
argument or opinion written through ICT-based media such as blogs, papers, narratives or papers on a
particular theme that is communicated to public. In its development, DA is not only in the form of writing or
narration, but also be accompanied by photos, pictures, or videos (Pfister, 2010) as reinforcing evidence in
discussing particular topic. The concept of DA is a paradigm in the development of education with the
integration of technology as a format of digital revolution (Ravenscroft & McAlister, 2008).

A good argument needs to elaborate two opposing sides, namely the submission of an opinion (claim) and
a rebuttal (counter claim) to build a conclusion (Lam, Hew, & Chiu, 2017). Claims and counter claims will be
clearer and more structured if it is written like DA, compared to if it is expressed orally. Writing an argument
sharpens the thinking process and manages students’ emotions. In addition, during the process of argument
writing, students need to understand the material, thus they are able to arrange sentences that are appropriate
for discussion. Challenges will increase when the submitted DA receives a rebuttal supported by evidences.

DA becomes important along with the increasing implementation of e-learning, especially in higher
education. Some of the benefits of e-learning include: flexible in use, flexible in time, unlimited access
(Perbawaningsih, 2013), more effective and efficient, to be able to assist students in technology transfer so that
they become more competitive (Gorska, 2016). E-learning is also recommended in implementing blended
learning by integrating it with traditional learning in the classroom because it offers a variety of advantages
(Owston, 2018). The more e-learning is applied, the higher number of the research evidences that confirmed
the benefits of the process and the results felt by institutions, teachers, and students. Recent research trends
tend to review the use of e-learning (Ghavifekr & Rosdy, 2015; Holmstrém & Pitkanen, 2012), the
implementation management, or the combination of e-learning models to improve student abilities. Research
on evaluating the level of satisfaction and what is felt by students when studying online still need to be
investigated (Castle & McGuire, 2010). Therefore, research on e-learning evaluation tools is urgently required
especially those related to self-assessment of students’ DA. The results of that research are able to be used as
a basis for developing the teaching process and improving the education policies in the future.

The application of DA was running for two semesters at Universitas PGRI Madiun (UNIPMA) since the
institution developed its own e-learning platform, e-learning UNIPMA (eLMA). However, the conventional
argumentation task, both writing and oral, has been applied previously by the lecturers. Based on observation
result held in the previous semester, the conventional one showed there were 68% students in the Faculty of
Teaching and Education who performed poorly on it. This condition occurs mostly due to the absence of an
adjusted model or method which helps students to increase their performance in writing arguments. Moreover,
Indonesia along with several Asian nations practices high context culture where most argumentation is
expected to come implicitly and as polite as possible; in other words, the use of non-aggressive content even
omitting the truth sometimes are allowed (Samovar, Porter, & McDaniel, 2012). After the use of eLMA, the
students' attitude towards expressing argument has changed. They are more comfortable in their writing
supported by experts' theories and evidence because they sense an environment of anonymity (Kelly, 2016),
which is less pressure and judgment from peer's gestures.

Given the importance of argumentation skills, various studies that examine students' argumentation skills
have been conducted. There is research that examines the effect of argumentation models on students'
argumentation skills in science (Okumus & Unal, 2012). There are also several studies that examine students'
argumentation skills in online learning (Tsai & Tsai, 2014; Yeh & She, 2010). However, these studies do not
clearly inform the characteristics and strengths of the DA measurement instrument. The use of questionnaires
in survey research is an important part of getting a picture of the condition of the population or research
sample. However, the weakness of questionnaire uses as stated by Kalita et al. (2015) is in the process of
analysis. The reliability and validity of the questionnaire as a research instrument are often be a problem,
especially related to the measure of particular aspects. Related to the higher number of e-learning application,
thus the reliable and valid evaluation is needed (Hubackova, 2015; Misut & Pribilova, 2015). This evaluation
provides feedbacks to strengthen the application in the future (Popovici & Mironov, 2015). In addition, DA
instruments that suit the conditions of Indonesian students, especially at UNIPMA, have not been found.
Therefore, in this study, the Self-Assessment of Digital Argumentation (SADA) was developed. SADA is a
questionnaire designed to map the condition of students while implementing DA in e-learning. What students
feel when writing DA cannot be ignored because it can be a clue in knowing the potential difficulties faced by
them as well as the DA qualifications they reveal. Furthermore, the aim of this study were to (1) investigate how
SADA can be used as an instrument for assessing students’ DA, and (2) examine the qualifications and
classifications of students’ DA through SADA in e-Biology class.
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METHOD

This study used a quantitative approach to reveal SADA profile as a self-assessment tool for students’ DA
in e-Biology class. Data collection was carried out by conducting a survey using SADA questionnaire filled out
by students after completing leaming for one semester.

The study population was 132 students of Biology Education Department-UNIPMA. The research sample
was 64 students from different semesters and subjects. A total of 28 students were taken from the third
semester of the academic year 2019/2020 in Cell Biology, and 36 students from the second semester of
2020/2021 who were in Cryptogam course. In addition, both courses have material complexity which then
should be conducted in the form of e-learning. Sampling was done by purposive method since both classes
have been consistently using eLMA since the beginning of the semester.

The instrument used was SADA questionnaire consisting of 18 questions. SADA was compiled and
developed from Smith, Kiili, and Kauppinen (2016) and Viyanti, Cari, Sunarno, and Prasetyo (2016) based on
indicators, namely: 1) claim/ argument delivered, 2) evidence for the argument delivered, 3) linkages of
evidence and argument, 4) quality of argument, 5) refutation and 6) logical thinking. Based on these
indicators, then codes were given for each statement in the questionnaire which arranged in Table 1. Each
indicator was expanded in detail into three statements which then filled out by students using Likert scale
indicating their conditions: 1) unsure; 2) less sure; 3) pretty sure; 4) sure and 5) highly sure. Only one
response was allowed for each statement inside SADA.

Table 1. Code of DA indicators
Indicator Code of Indicator Code of Statement

Claim/ argument delivered C C1,C2,C3
Evidence for the argument delivered B B4, B5, B6
Linkages of evidence and argument N N7, N8, N9

Quality of argument K K10, K11, K12
Refutation S S13, 514,515
Logical thinking L L16,L17,L18

The data then were analyzed using Rasch model, in specific by running WINSTEPS software version 4.3.2
in which the data were mathematically converted into logit (odd logarithmic units) through logarithmic
functions (Sumintono & Widhiarso, 2014). Logarithmic function is used to convert raw ordinal data, for
example: Likert data, into the same interval scale by changing the raw score obtained from filling out the
questionnaire into linear data. Thus, it matches the value that tends to reveal the real condition of the
respondents. In this study, Rasch is used to examine the relationship between the difficulty of questions, the
ability of students, and the probability of response given to each given indicator. Each statement submitted in
SADA was constructed to provide an effective measurement of all indicators.

The result in figures was interpreted by examining the main components of Rasch's analysis through the
Wright map that visually depict the relationship between respondents and question items in SADA (Sumintono
& Widhiarso, 2014). The vertical line is a log interval scale, a unit of measurement that represents people
(respondents) with questionnaire items. The very top describes questions which get answer ‘unsure’, while the
very bottom expresses the easiest question which most likely earn answer ‘highly sure). Those logits person
(measure) were then classified into high, medium and low based on the normal curve formula. The results of
the analysis were also strengthened by summary statistics to obtain more information related to the quality of
respondents and question items from SADA.

RESULTS AND DISCUSSION

SADA as a student’s DA self-assessment tool

Traditional analysis of data using non-parametric statistics often produces incorrect conclusions. Thus,
corrections to the analysis can be minimized by the Rasch model. Rasch model is not only able to detect the
difficulty level of the items/ statements, but also to measure and classify the ability of respondents. Thus, by
using this model, SADA provides more accurate and valid result.

Based on Rasch model, the statements in SADA show that the instrument was able to distinguish the
conditions felt by students while delivering DA in e-learning. Assessment tools designed online can reduce
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tension and encourage students to be more confident in completing their assignments (Lukitasari, Handhika,
& Murtafiah, 2018). It can be seen from Figure 1 that the items C1, C2, C3, N7, N8, K10, L18 (38.89%) were
located in the bottom; thus, they were answered by students with ‘sure” and ‘highly sure’ options. All C
questions (claim) are in this layer which mean that students had been responsible for mastering the material
so that students were comfortable in expressing their arguments. Furthermore, there were 2 statements of N
(linkage of evidence and argument) here; therefore, it can be said that most aspects of reasonable
argumentation using evidence have been successfully carried out by students. K10 is classified as the easiest
question because it is placed on the lowest; and both K10 and L18 represent students' achievements in being
relevant to the topic and logic in their arguments. There were no items B (submission of evidence) and S
(submission of the rebuttal) which answered ‘sure’ and ‘highly sure’ by the students.

INPUT: 64 Person 18 Item REPORTED: 64 Person 18 Item 5 CATS MINISTEP 4.3.2

S13: Delivering a refutation towards an argument by
MEASURE Person - MAP - Item . . .
<more>|<rare> attaching supporting evidences

7 H S15: Refutation is delivered approximately more than once
until reaching conclusions that are agreed upon and based
on evidences
6 x o+ B6: Connecting arguments presented with supporting
evidences
L16: Ensuring the objectivity of arguments based on
evidences
S14: Refutation is delivered to strengthen opinions and
thoughts related to the topic/ material being discussed
B4: Delivering evidences in each argument presented
B5: The evidences come from a trusted source
K12: The structure of the argument is adjusted to
evidences, data and related topics

C1: Delivering argument in a discussion forum for each
topic discussed
N8: Using reasoning in delivering arguments and evidence
in discussion forums
T C2: Considering the truth of the arguments presented in
I s13 the discussion forum
|sBs 16  s14 C3: Understanding the material before delivering an
XXXXX 5| B4 BS K12 argument
° oo TM a w N7: Thinking about the relevance of the argument with the
evidence presented in the discussion forum
-z, =W L18: Arguments delivered are logical and can be justified
| based on evidence
k10 K10: Every argument delivered is always related to the
topic/ material being discussed

-

arranged in the arguments presented at the discussion
forum

L17: The argument delivered is to gain comprehensive (not
partial) understanding

N9: Thinking about the rationality of each argument
supported by evidence to be presented in the discussion

+T
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I
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{ K11: Paying attention to the composition of sentences
I

|

|
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Figure 1. Wright map of SADA. The left side shows the distribution of respondents' abilities; the top represents high understanding,
while the bottom tells the low one. The right side shows the distribution of statements; the top represents ‘unsure’ and ‘less
sure’, while the bottom tells ‘sure’ and ‘highly sure’.

In line 0, there were items N9, K11, L17 (16.67%) which were answered ‘pretty sure’ by students. There
were no items C (Claim / DA), B (evidence for the argument delivered), and S (refutation) in this area. On
items B4, B5, B6, K12, S13, S14, S15, L16 (44.44%), the students answered ‘unsure’ and ‘less sure’. All
questions with code B (evidence for the argument delivered) and S (refutation) are above; This condition
shows that in the e-learning process, even though the lecturer has directed that the DA and refutation must be
accompanied by supporting evidence to reinforce and sharpen the theme discussed, this has not been done
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by students optimally. Item S13 is the most difficult statement to answer and this item can provide a
description of the condition of students who were not comfortable providing a refutation and supporting
evidence for an argument. Items code K (argument quality) and L (logical thinking) are 2 indicators scattered
on the top, middle, and below which mean that these two get the most varied answers compared to other
codes. The students' effort to present quality and logical arguments become considerations that were
continually felt and thought out so that the logits spread throughout the map.

Table 2. SADA's difficulty item level

Indicator Difficulty Level

High Medium Low
Claim/ argument delivered C1,C2,C3,
Evidence for the argument delivered B4, B5, B6,
Linkages of evidence and argument N9, N7, N8,
Quality of argument K12, K11, K10,
Refutation S13, S14, S15,
Logical thinking L16 L17 L18

Re: Bryophita sebagai indikator
¥ oleh Yulio Wulan Prasetyanti - Selasa, 17 Desember 2019, 11

ontoh lumut yang terdapat dibangunan Anthoceros laevis Lin, Marchantia polymorpha L, Barbula indica (Hook) Spreng. dan Didymodon vinealis (Brid.) zand.

- Re: Bryophita sebagai indikator
oleh ajeng saputri - Selasa, 17 Desember 2019, 11N

wrona Bryophita tidak memiliki pembuluh xilom dan floem sehingga bryophita dapat menyerap air secara cepat tidak seperti tumbuhan yang memiliki pembuluh sepert
tumbuhan tingkat tinggi

‘g Re: Bryophita sebagai indikator
> oleh Ber Qs Khodijah - Selasa, 17 Desember 2019, .05

Tumbuhnya lumut di permukaan tembok me an tembok mengalami degradasi. Lembabnya permukaan tembok akibat proses penyerapan serta tingginya pH di

sekitar permukaan tembok tel <.rm|.\.l (Ikl\)‘(\l -. skres| sa metabolisme lumut membuat permukaan tembok mengalami koros
DA 1: the mosses found in buildings are Anthoceros laevis Lin., Marchantia polymorpha L., Barbula indica (Hook) Spreng, and Didymodon vinealis
(Brid.) Zand.
DA 2: Bryophyta does not have xylem and phloem vessels so that it can absorb water quickly. It will be different from plants that have vessels.
DA 3: The growing moss on the wall surface allows the wall to degrade. The humid surface which caused by the absorption process and the high pH
around it due to the excretion of residual moss metabolism are able to create corroded wall surface.

Figure 2. DA presented by the students during an online discussion

No item C (Claim / DA) and N (linkages of evidence and argument) were found with the answers ‘less
sure’ and ‘unsure’. That is because the submission of DA became a mandatory task given by lecturers in each
discussion session. This condition provides reasons for students to feel the urgency in showing their existence
by submitting DA even though sometimes they were not sure regarding the quality of their arguments. DA is
proven to affect the conditions and ways of student learning (Haelermans, 2017). Giving assignments to
deliver DA was also a motivation and goal for students to be active when e-learning was carried out. The
existence of such motivation becomes an important element that needs to be considered in stimulating
students’ confidence (Mubeen, 2014).

It can be summarized (see Table 2) that students had difficulties in providing evidences and delivering
refutation. To solve these, students have to practice more; outlining, using simple sentence structure, and
practicing speaking skill are encouraged. It is also important to prepare the class before the d-day including to
read the material, even complete the task so that students gain a holistic understanding of those. It would help
students to write their DA (Lehti & Kallio, 2017).

Some examples of DA presented by the students during an online discussion are shown in Figure 2. It
discussed the role of mosses in the weathering process which occurs on walls. The rising stimulus questions
encouraged students to write DA based on their understanding. They directly mentioned the type of grass
within the DA that can grow on a surface that lacks of water. However, they had not yet explained the
weathering process related to the presence of the moss. DA 1 and DA 2 did not show any refutation and
evidence. While DA 3, a student has begun to link concepts of the benefits of mosses and the process of
weathering. It can be seen that every submitted DA will encourage other students to think of possible answers
that are relevant by attaching the required evidence. It means that one DA is able to influence other students’
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perception even though it has not accompanied by evidences. And the presence of internet should open wider
information; thus, it helps the students in making a better DA (Pfister, 2010).

DA classification of students through SADA in e-Biology class

The classification of students' ability can be divided into 3 categories namely high, medium, and low.
Respondents with high classification answered SADA with ‘sure’ and ‘highly sure’ were 19 (29.69%).
Respondents who answered ‘pretty sure’ are 26 (40.63%), and were classified as medium. Whereas students
who answered ‘less sure’ and ‘unsure’ were 19 (29.69%) put into low (Table 3).

Table 3. Percentage of students’ classification responding DA through e-learning

Rasch Output Curve Normal Formula Number of respondents  Classification Percentage (%)
Mean 1,86 Data = Mean + 0,5 SD 19 High 29.69
SD 206 Mean - 0,5 SD < Data < Mean + 0,5 SD 26 Medium 40.63
’ Data <Mean -0,5SD 19 Low 29.69

Table 3 shows that some students needed to improve their DA capabilities, especially in delivering the
evidence-based argumentation. They were aware that should master the material in cell biology and
cryptogamae courses so that they could produce a strong DA.

Table 4. Summary statistic of person and item separation index

Statistics Person Item

Separation 3.46 1.74

Reliability 0.92 0.75
Cronbach’s alpha 0.95

The logits which show the overall quality of SADA is depicted by Table 4. The person (0.92) and item
(0.75) reliability index described the consistency of the students in working their SADA; and it is categorized
as “very good” (Sumintono & Widhiarso, 2014). The alpha Cronbach value (09.5) confirmed that SADA has
high consistency as a measurement tool. This condition also indicates that most students have high certainty/
confidence in delivering DA when studying online. Basically, students need their confidence to present DA in
their learning activities (Firmansyah, Komala, & Rusdi, 2018; Kalita et al., 2015). Furthermore, the person and
item separation index were 3.46 and 1.74; the wider the range of the index, the better quality of the
instruments have. In addition, the mean of logit person was 1.86 with the SD 2.06 (see Table 5). Since that
logit is higher than 0.00, this means all students tended to agree with all SADA statements. In other words,
students understand that those statement are truly needed to build a strong DA. Moreover, the mean of item
was 0.00 with SD 0.45. This shows that all items’ difficulty was equally scattered within the instrument.

Table 5. Summary (logit) value of person and item

Statistics Person Item
N 64 18
Measure (logit)

Mean 1,86 0,00

SD, standard deviation 2,06 0,45

Outfit Mean Square

Mean 1,00 1,00

SD, standard deviation 0,74 0,22

It can be summarized that the result of this study proved that SADA is able to be used to measure students’
self-assessment in working their DA during e-learning. SADA also helps students to evaluate themselves so
that they can strengthen their works. This encourages them to know their ability due to increasing their
perception in e-learning process (Popovici & Mironov, 2015).

This kind of research still needs to be encouraged in Indonesia. The measurement of DA and the
application of e-learning are two urgent conditions to be implemented continuously. Mapping student DA will be
the basis for lecturers to find out how good their student DA is. A good DA level indicates that the
argumentation skills of students are empowered. The empowerment of DA will make it easier for them to
understand the problems and defending their opinions in their daily lives (Palau & Moens, 2009). In addition,
having a high DA will also improve their critical thinking skills (Goodnight, 2009). Increasing the number of
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studies related to DA will also encourage the rate of digitalization of education. The digitization of education
itself is expected to be achieved in the 215t century.

CONCLUSION

The SADA instrument can be used for self-assessment of students’ DA in e-Biology class. The results of
the analysis using Rasch model reveals that items B (evidence for the argument delivered) and S (refutation)
are the most difficult aspects for the students. On the other hand, the easiest ones consist of items C (claim)
and N (linkages between evidence and argument). Whereas items K (quality of argument) and L (logical
thinking) are scattered which means that some students already master it, while others do not. In addition,
statistical summary shows that the Cronbach alpha value is 0.95> 0.8 indicating that the interaction between
the respondent and the item is very good. Person reliability value is 0.92 and item reliability is 0.75, which
means both are in the good category. These conditions represent that on average all students have high
certainty/ confidence in delivering DA during e-learning. This study also depicts that there are 26.69% students
classified as high, 40.63% as medium, and 29.69% as low in working their DA.

Furthermore, it is necessary to convey and acknowledge the limitations of this research that can be used as
the improvement for future studies. This research is still limited to a sample of only two classes and two
courses. More extensive research using more participants and courses needs to be carried out. SADA which
used as an instrument to measure DA can be developed with more detailed and specific statement items so
that it will measure the condition of students better.

ACKNOWLEDGEMENT

This research was funded by Penelitian Terapan Unggulan Perguruan Tinggi (PTUPT), a grant under
Ministry of Research, Technology, and Higher Education of Indonesia (Kemenristekdikti). We acknowledge
Kemenristekdikti and Universitas PGRI Madiun (UNIPMA) for supporting this research.

REFERENCES

Castle, S. R., & McGuire, C. (2010). An analysis of student self-assessment of online, blended, and face-to-
face learning environments: implications for sustainable education delivery. International Education
Studies, 3(3). doi: https://doi.org/10.5539/ies.v3n3p36

Firmansyah, F., Komala, R., & Rusdi, R. (2018). Self-efficacy and motivation: Improving biology learning
outcomes of senior high school students. JPBI (Jurnal Pendidikan Biologi Indonesia), 4(3), 165-172. doi:
https://doi.org/10.22219/jpbi.v4i3.6878

Ghavifekr, S., & Rosdy, W. A. W. (2015). Teaching and learning with technology: Effectiveness of ICT
integration in schools. International Journal of Research in Education and Science, 1(2), 175-191. doi:
https://doi.org/10.21890/ijres.23596

Goodnight, G. T. (2009). Critical thinking in a digital age: Argumentation and the projects of new media
literacy. In Proceedings of the Ontario Society for the Study of Argumentation Conference, Vol. 8 (pp.
1-12). University of Windsor. Retrieved from https://scholar.uwindsor.ca/cgi/viewcontent.cgi?referer

Gérska, D. (2016). E-learning in higher education. The Person and the Challenges. The Journal of Theology,
Education, Canon Law and Social Studies Inspired by Pope John Paul Il, 6(2), 35-43. doi:
https://doi.org/10.15633/pch. 1868

Gyenes, T. (2017). Arguing with technology: Teaching and learning argumentative writing in the digital age
English classroom. Retrieved from https://www.semanticscholar.org/paper/Arguing-with-technology

Haelermans, C. (2017). Digital tools in education. On usage, effects and the role of the teacher. SNS Forlag.
Retrieved from https://www.scienceguide.nl/wp-content/uploads/2018/07/digital-tools-in-education.pdf

Holmstrom, T., & Pitkanen, J. (2012). E-learning in higher education A qualitative field study examining
Bolivian teachers’ beliefs about e-learning in higher education. Umea University. Retrieved from
https://lwww.diva-portal.org/smash/get/diva2:546702/fulltext01.pdf

Hubackova, S. (2015). Evolution and evaluation of e-learning. In Procedia - Social and Behavioral Sciences
(Vol. 171, pp. 231-235). Elsevier B.V. doi: https://doi.org/10.1016/j.sbspro.2015.01.114

Kalita, M., Bishof, M., Bailey, K., Dietrich, M., Greene, J., Holt, R., ... Taggart Singh, J. (2015). Search for a

215

Lukitasari et al (Examining students’ Self-Assessment ...)


https://doi.org/10.5539/ies.v3n3p36
https://doi.org/10.22219/jpbi.v4i3.6878
https://doi.org/10.21890/ijres.23596
https://scholar.uwindsor.ca/cgi/viewcontent.cgi?referer=https://www.google.com/&httpsredir=1&article=1143&context=ossaarchive
https://doi.org/10.15633/pch.1868
https://www.semanticscholar.org/paper/Arguing-with-technology%3A-Teaching-and-learning-in-Gyenes/98f746c5ba266f7fcb9a2a2a9d7ff78fa29c7c63
https://www.scienceguide.nl/wp-content/uploads/2018/07/digital-tools-in-education.pdf
https://www.diva-portal.org/smash/get/diva2:546702/fulltext01.pdf
https://doi.org/10.1016/j.sbspro.2015.01.114

JPBI (Jurnal Pendidikan Biologi Indonesia)
Vol. 6, No. 2, July 2020, pp. 209-216

permanent Electric Dipole Moment (EDM) of 225 Ra Atom. In CLEO: 2015 (p. FTh1B.3). Washington,
D.C.: OSA. doi: https://doi.org/10.1364/CLEO_QELS.2015.FTh1B.3

Kelly, K. (2016). Emergent arguments: digital media and social argumentation. University of Oregon Graduate
School. Retrieved from https://core.ac.uk/download/pdf/84755498.pdf

Lam, Y. W., Hew, K. F., & Chiu, K. F. (2017). Improving Hong Kong Secondary school students’
argumentative writing: Effects of a blended learning approach and gamification. Language Learning &
Technology, 22(1), 97-118. doi: https://doi.org/https://dx.doi.org/10125/44583

Lehti, L., & Kallio, J. (2017). Participation in an online social policy discussion: Arguments in focus. Discourse,
Context & Media, 19, 58-65. doi: https://doi.org/10.1016/j.dcm.2017.02.005

Lukitasari, M., Handhika, J., & Murtafiah, W. (2018). Higher order thinking skills: Using e-portfolio in project-
based learning. Journal of Physics: Conference Series, 983, 012047). doi: https://doi.org/10.1088/1742-
6596/983/1/012047

Misut, M., & Pribilova, K. (2015). Measuring of quality in the context of e-learning. Procedia - Social and
Behavioral Sciences, 177(July 2014), 312-319. doi: https://doi.org/10.1016/j.sbspro.2015.02.347

Mubeen, S. (2014). The measurement of motivation with science student. European Journal of Educational
Research, 3(3), 129-144. doi: https://doi.org/10.12973/eu-jer.3.3.129

Okumus, S., & Unal, S. (2012). The effects of argumentation model on students’ achievement and
argumentation skills in science. In Procedia - Social and Behavioral Sciences (Vol. 46, pp. 457-461).
doi: https://doi.org/10.1016/j.sbspro.2012.05.141

Owston, R. (2018). Empowering learners through blended learning. International Journal on E-Learning,
17(1), 65-83. Retrieved from https://eric.ed.gov/?id=EJ 1164472

Palau, R. M., & Moens, M.-F. (2009). Argumentation mining. In Proceedings of the 12th International
Conference on Atrtificial Intelligence and Law - ICAIL "09 (p. 98). New York, New York, USA: ACM doi:
Press. https://doi.org/10.1145/1568234.1568246

Perbawaningsih, Y. (2013). Plus minus of ICT usage in higher education students. In Procedia - Social and
Behavioral Sciences (Vol. 103, pp. 717-724). doi: https://doi.org/10.1016/].sbspro.2013.10.392

Pfister, D. S. (2010). Introduction to special issue: public argument/digital media. Argumentation and
Advocacy, 47(2), 63-66. doi: https://doi.org/10.1080/00028533.2010.11821738

Popovici, A., & Mironov, C. (2015). Students’ perception on using elearning technologies. In Procedia - Social
and  Behavioral ~ Sciences  (Vol. 180, pp.  1514-1519).  Elsevier =~ B.V.  doi:
https://doi.org/10.1016/j.sbspro.2015.02.300

Ravenscroft, A., & McAlister, S. (2008). Investigating and promoting educational argumentation: towards new
digital practices. International Journal of Research & Method in Education, 31(3), 317-335. doi:
https://doi.org/10.1080/17437270802417192

Samovar, L. A, Porter, R. E., & McDaniel, E. R. (2012). Intercultural communication: A reader. Wadsworth:
Cengage Learning. Retrieved from https://www.researchgate.net/file.PostFileLoader.html?id=557f385

Smith, B. E., Kiili, C., & Kauppinen, M. (2016). Transmediating argumentation: Students composing across
written essays and digital videos in higher education. Computers & Education, 102, 138-151. doi:
https://doi.org/10.1016/j.compedu.2016.08.003

Stiegelmayr, A., & Mieskes, M. (2018). Using argumentative structure to grade persuasive essays. In
International Conference of the German Society for Computational Linguistics and Language
Technology (Vol. 10713-LNCS, pp. 301-308). doi: https://doi.org/10.1007/978-3-319-73706-5_26

Sumintono, B., & Widhiarso, W. (2014). Aplikasi model Rasch untuk penelitian ilmu-ilmu sosial (edisi revisi).
Cimahi: Trim Komunikata Publishing House. Retrieved from http://eprints.um.edu.my/11413/

Tsai, P.-S., & Tsai, C.-C. (2014). College students’ skills of online argumentation: The role of scaffolding and
their conceptions. The Internet and Higher  Education, 21, 1-8. doi:
https://doi.org/10.1016/j.iheduc.2013.10.005

Viyanti, V., Cari, C., Sunarno, W., & Prasetyo, Z. K. (2016). Pemberdayaan keterampilan argumentasi
mendorong pemahaman konsep siswa. Jurnal Penelitian Pembelajaran Fisika, 7(1), 43-48. doi:
https://doi.org/10.26877/jp2f.v7i1.1152

Yeh, K.-H., & She, H.-C. (2010). On-line synchronous scientific argumentation learning: Nurturing students’
argumentation ability and conceptual change in science context. In Computers & Education (Vol. 55, pp.
586-602). doi: https://doi.org/10.1016/j.compedu.2010.02.020

216

Lukitasari et al (Examining students’ Self-Assessment ...)


https://doi.org/10.1364/CLEO_QELS.2015.FTh1B.3
https://core.ac.uk/download/pdf/84755498.pdf
https://doi.org/https:/dx.doi.org/10125/44583
https://doi.org/10.1016/j.dcm.2017.02.005
https://doi.org/10.1088/1742-6596/983/1/012047
https://doi.org/10.1088/1742-6596/983/1/012047
https://doi.org/10.1016/j.sbspro.2015.02.347
https://doi.org/10.12973/eu-jer.3.3.129
https://doi.org/10.1016/j.sbspro.2012.05.141
https://doi.org/10.1145/1568234.1568246
https://doi.org/10.1016/j.sbspro.2013.10.392
https://doi.org/10.1080/00028533.2010.11821738
https://doi.org/10.1016/j.sbspro.2015.02.300
https://doi.org/10.1080/17437270802417192
https://www.researchgate.net/file.PostFileLoader.html?id=557f38556225ff20628b45d0&assetKey=AS:273797146447876@1442289734624
https://doi.org/10.1016/j.compedu.2016.08.003
https://doi.org/10.1007/978-3-319-73706-5_26
http://eprints.um.edu.my/11413/
https://doi.org/10.1016/j.iheduc.2013.10.005
https://doi.org/10.26877/jp2f.v7i1.1152
https://doi.org/10.1016/j.compedu.2010.02.020

